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INTRODUCTION

•Session Purpose 
•Objectives

• Explain intrusive advising within the scope of 
prescriptive and developmental approaches

• Define the DSDM model, its theoretical foundation, 
and application to student affairs

• Engage attendees in a brief case study and 
discussion



PRESCRIPTIVE & DEVELOPMENTAL ADVISING
In terms of Prescriptive Developmental

Abilities Focus on limitations Focus on potentialities

Motivation Students need prodding Students are striving

Rewards Grades, credit, income Achievement, fulfillment

Maturity Immature, irresponsible, needs 
supervision

Growing, self-directed

Initiative Advisor initiates, student follows 
instructions

Either or both take initiative

Control By advisor Negotiated

Responsibility By advisor to advise; student to act Negotiated

Learning output Primarily in student Shared

Evaluation By advisor to student Collaborative

Relationship Based on status, games, low trust Based on situation, high trust

Crookston, B.B. (1972) 



Appreciative
Strengths-Based
Learning-Centered
Advising as Coaching
Advising as Teaching and Learning
Spiritual Advising

Types of Developmental 
Advising



• Originates from both prescriptive 
and developmental models

• High level of interaction directly 
accessing the affective domain of 
both parties

• Must be established early when 
student is receptive to 
intervention and highly motivated

What is Intrusive 
Advising?



What is Intrusive Advising?
• Advisor takes an intentional and strategic role in initiation of 

contact with the student
• Facilitates decision-making, increases motivation, and ensures 

academic success
• Make take form as part of emails, phone calls, personal contact, 

and letters
• Requires development of rapport and trust with the advisee
• Requires advisor understanding own biases, attitudes, and 

cultural sensitivity
• Contact may center on negative in addressing areas for 

improvement or may center on positive feedback and motivation



Requirements & Uses of Intrusive Advising
• Frequency of interaction
• Quality of interaction
• Rapport
• Cultural awareness/ bias 

awareness
• Sense of belonging
• Validation
• Affirmation

• Combat attrition of at-risk, 
those in academic jeopardy, 
or experiencing social 
discontent

• To foster successful 
persistence through 
academia and transitions 
into career

• Nurture the development of 
self- efficacy- in both social 
and academic domains



Considerations for Implementation

Cost- requires a larger staff with smaller caseloads
Training- thorough training in advising as well as 
interpersonal, diversity and inclusion, and helping
Type- difficult to implement holistically at a large 
institution



The Dynamic Student Development Metatheodel

Supporting Holistic Student Growth, Learning, and 
Development



Assessing Impact

• University Learning Outcomes Assessment (UniLOA)

• Current N = > 500,000 college students



Qualities

AttributesSkills

Why College – The UniLOA?



It’s More than Academic Content

Broad Areas of UniLOA:
Critical Thinking
Self-Awareness
Communication

Diversity
Citizenship

Membership & Leadership
Relationships



In the End: It’s the Relationship
• Few, if any, current student development theories or models exist which 

institutions can draw from to inform the holistic development of their 
students that positively affect both persistence through graduation and 
full-potential performance.  

• Numerous studies have identified predictors of college success, 
persistence, and ultimate graduation such as those of Wolfe & Johnson 
(1995), Pritchard & Wilson (2003), Perkhounkova, Noble, & McLaughlin 
(2006), Ishitani (2006) and Strauss & Volkwein (2002), among many others. 

• A more integrated approach informed by multiple traditional learning, 
human development, and student development theories needs to be 
established to serve as a theoretical framework for the effective delivery of 
SSIPs.



As quickly as you can, name the person you 
regard as your favorite teacher of all time.

The Who and Why?



Basic Terms
Meta theo del - Multiple Theories and Models

SSIP’s – Supports, Services, Interventions, and Programs

GLD – Student Growth, Learning, and Development

Student Success – Holistic GLD in all arenas of a student’s life.  Goes 
beyond simple measures of GPA, persistence, and graduation

SO – The Significant Other serving as mentor



• Improved institutional retention, 
persistence, and graduation rates

• Decreased time to degree attainment
• Refining critical skills sets
• Enhanced classroom performance

Why the DSDM?



Theories and Models Informing the DSDM
The DSDM is deeply grounded in multiple theories which attend to student, human, and personality development 

theories.
Astin: Theory of Student Involvement Glasser: Belonging
Tinto: Theory of Student Departure Bandura: Social Learning
Pascarella: General Model for Assessing Change Maslow: Hierarchy of Need
Baxter-Magolda: Theory of Self-Authorship Rogers: Interpersonal Theory
Schlossberg: Theory of Marginality and Mattering Kegan: Human Developmental Theory
Chickering: Vectors of Student Development



Chickering’s Vectors Intersects with Chickering’s Vectors (1993) beginning with the fourth vectors, 
developing mature interpersonal relationships.

Astin’s Model and Theory of Involvement Involvement with the institutional community will trigger affinity which will 
positively affect retention, ultimate graduation, and performance.

Tinto’s Theory of Student Departure Process affective considerations with the SO is strength of the DSDM in 
addressing a domain historically unattended. The student’s interpretation of 
their membership and the relevance they deem from their engagement must be 
processed to foster GLD. 

Pascarella’s General Model for Assessing 
Change 

He illuminates the need for connecting with agents of socialization, namely the 
people of the institution 

Bandura’s Social Learning Theory The SO serves this crucial purpose in modeling, whereby the student later 
accesses associated symbols in their permanent memory to respond even when 
the SO is not present. 

Baxter Magolda’s Theory of Self-
Authorship 

Embedded within the DSDM as students move toward self-authorship through 
stages one to three with the support of the SO as an interpersonal relationship 
in which the student has the capacity to develop authenticity to establish an 
internal foundation.



Schlossberg’s Theory of Marginality and 
Mattering 

The significant other (SO) assumes marginality is experienced by the student 
within the model’s three stages as stage one addresses attention and 
importance, stage two addresses ego-extension and dependence, and stage 
three addresses appreciation.

Glasser Sense of Belonging Informs the role of the SO. While institutions of higher education have been 
highly responsive to meeting the basic safety needs of students and meeting 
cognitive development needs in many ways, they seem to have fallen short of 
meeting the needs of belongingness/love and esteem needs. 

Maslow Hierarchy of Needs GLD of college students. Maslow (1943) characterized satisfaction of needs as 
overlapping as one need must not be met in completion for another need to be 
met. Freedom of expression and action and to defend one’s justice and fairness 
are the channel through which basic needs can be met. 

Pascarella General Model Like Astin’s (1999) and Tinto’s (1993) models, Pascarella (1985) contends that 
what the student brings to the institution in terms of qualities, skills, and 
attributes along with the degree and quality of student effort will interact with 
the institutional environment, leading to positive change and growth.  He 
illuminates the need for connecting with agents of socialization, namely the 
people of the institution (Pascarella, 1985).



The End Goal

Independence InterdependencyDependency

The single best way to achieve 
institutional goals is to focus on 

helping students meet theirs



Increases 
students’ self-
agency, affinity for 
the institution, 
and focused 
intentionality

Meets students 
“where they are” 
and moves them 
from dependency 
through 
independence, 
and finally, to 
interdependence

Focuses on students’ 
affective domain; the 
dominate domain for 

decision-making

What the DSDM Does



According to Maslow

Higher level of need can’t be properly attended to and 
fully met until lower-level needs have been sufficiently 

satisfied



Empirical Base of the DSDM’s Effectiveness

Fraternity and Sorority Membership
Intercollegiate Athletics

Cohort-based Professional Programs
All tend to focus on managing relationships in a positive 

way



Paradigmatic Differences
Traditional DSDM

Group Focus Individual Student Focus

“One Size Fits All” Idiosyncratic Approaches

Attention to Aspirational Goals Attention to Functional Goals

Academic Content-Specific Holistic

Exaggerated Power Differential Minimal Power Differential

Stay in Place Moving to “Where the Student Is”

Assumes High Degree of Student 
Independence

Assumes High Degree of Student 
Dependency

Highly Static Highly Dynamic

Passive Faculty and Staff Active Faculty and Staff

Passive Students Active Students

Crookston, B.B. (1972) 



Hallmarks of the DSDM Process

The Relationship-Based SO – Student Dyad

Individualized SSIP’s to meet demonstrated need

Intentional and Facilitated Movement from Students’ 
Dependency to Independence then to Interdependency



Critical Importance of the SO

• Creates and Manages the Relationship
• Provides a “Safe Place” for GLD to occur
• Prompts Introspection
• Supports Internalized Meaning-Making
• Focuses on the Here and Now but Attends to 

Developing Goal-Orientation



Facilitating Holistic Learning

Primary Mechanism: The Significant Other

Faculty, staff, local alumni, upper-class students

Training in interpersonal communication skills



Case Study Exercise



Role of the SO in Intrusive Advising

• Active agent in the advising relationship
• Fosters GLD among advisees
• Integrates prescriptive and development approaches in 

advising practice
• Moves student to interdependence to encourage 

engagement in supports, services, interventions and 
programs (SSIPs)



Ability to analyze 
and discuss an 
advising scenario 
in the frame of 
intrusive advising 
within the DSDM.

Ability to 
conceptually 
define differences 
in the advising 
theories and 
methodologies 
presented in the 
session.Understand the 

role of the SO 
within the DSDM 
and how this role 

influences the 
growth, learning, 
and development

Takeaways



References
Crookston, B.B. (1994). A developmental view of academic advising as teaching. NACADA Journal, 14(2), 5-9. 

Glasser, W. (1998). Choice theory: A new psychology of personal freedom. New York, NY: Harper Collins

Glennen, R.E. (1975). Intrusive college counseling. College Student Journal, 9(1), 2-4.

Glennen, R.E. & Baxley, D.M. (1985). Reduction of attrition through intrusive advising. NASPA Journal, 22(3), 10-
14.

Glennen, R.E., Baxley, D.M., & Farren, P.J. (1985). Impact of intrusive advising on minority student retention. 
College Student Journal, 19(4), 335-38.

Heisserer, D.L. & Parette, P. (2002). Advising at-risk students in college and university settings. College Student 
Journal, 36(1), 69-84.

Schwebel, D.C., Walburn, N.C., Klyce, K., & Jerrolds, K.L. (2012). Efficacy of advising outreach on student 
retention, academic progress and achievement, and frequency of advising contacts: A longitudinal randomized 
trial. NACADA Journal, 32(2), 36-42. 

Tinto, V. (2012). Completing college: Rethinking institutional action. Chicago, IL: University of Chicago Press. 
Kindle Edition.


